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Program Overview 

 
  

Welcome to SI!  
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Welcome to the Utah State University 
Supplemental Instruction Program 

 
 
 
We are excited to have you join the SI 
Program, which is directed by the Academic 
Resource Center (ARC), a department 
within the Division of Student Services.  
This manual is designed to help you by 
providing information and teaching 
strategies to help you help your students.  
Refer to this manual regularly as you plan 
each SI session.  It will help you maximize 
the learning experience for your students 
while you experience the satisfaction of 
becoming an effective role model and peer 
teacher. 
 
 

SI Support Team (SIST) 
 

Debbie Palmer   ARC Staff Assistant, (435) 797-1128 
     debbie.palmer@usu.edu 
 
Chris Plowman   SI Program Coordinator, (435) 797-1128 
     SI-ProgramAssistant@usu.edu 
 
 
Coordinators:  
 
 Chris Plowman  cjplowman@gmail.com 
 

Kayla Youngs  kayla.youngs@aggiemail.usu.edu 
 
 David Payne   dnpwolf@gmail.com 

 
Lauren Neuner  lauren.neuner@aggiemail.usu.edu 
 
Jennelle Clark  jenn.nelle@gmail.com 
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What is Supplemental Instruction? 
 

Supplemental Instruction (SI) is an international academic support model developed in 
1973 by the University of Missouri-Kansas City.  It was originally developed to assist 
pre-med and pre-dental students. 
 
1. SI is designed to help students master material in difficult courses while increasing 

their learning strategies and study skills.  Student performance is improved by 
combining ñwhat to learnò with ñhow to learn.ò 

 
2. The Utah State University SI Program supports many General Education Breadth 

courses that are high-enrollment and/or ñhistorically difficultò, which means the data 
has shown them to have a high rate of D or F grades and Withdrawals.  SI targets 
ñhigh riskò courses, not ñat riskò students.  It is not a remedial program. 

 
3. SI provides out-of-class review sessions that are held two times per week at no 

cost to any student enrolled in the course. 
 
4. SI Leaders use active teaching techniques to involve students in discussing, 

exploring, and understanding course material.  They demonstrate, model, and 
involve students in critical thinking and practicing effective study strategies. 

 
5. SI Leaders attend all class sessions, take notes, read assigned material, and model 

effective in-class behavior. 
 
6. SI helps professors maintain high standards and expectations for a course, 

especially in situations where class size prevents him/her from giving personal 
attention to students. 

 

History of SI at Utah State University 

Year Milestone 

1988 Piloted in BIOL 1010 

1989 Placed in one section each of ECON 1500, GEOG 1100, HIST 1100 

2001-2002 20 additional Gen Ed Breadth courses receive SI support 

2002-2004 
Tier II funding approved to provide SI in all sections of SI courses 
Additional high-enrollment Gen Ed breadth courses receive SI Support 

2004-2005 Funding becomes permanent for the SI Program 

2005-Present 28-42 Gen Ed Breath course sections supported each semester 
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SI Program Administration

 

SI Program Coordinator 

ωAdministers the SI Program 

ωTrains SI Leader 

ωHiring 

ωDevelopment 

ωPolicies 

ωEvaluations 

 

SI Faculty 

ωTeach General Education and lower 
division courses 

ωWork closely with the Program 
Coordinator 

ωInteracts with the SI Leader 

SI Leaders 

ωAttend SI course 

ωAdminister 2+ SI sessions per week 

ωAttend weekly training 

ωCollect attendance data for SI sessions 

SI Coordinators 

ωCoach SI leaders 

ωParticipate in training of new SI 
leaders 

ωConduct observations of SI leaders 
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SI Works! Academic Outcomes 2010-11 
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FACT! 

SI Works!  Student Satisfaction 
 
ñSIôs help me out a lot.  Thereôs interaction, plus thereôs not thousands of studentséyou 
can really feel like you can dig in deep in the information and ask questions that you 
normally wouldnôt in front of 400 students.ò 

 
89.5% Satisfied to Very Satisfied 
with SI. 
 -2008 Freshman / Sophomore Survey 

 
 

 ñWith the SI I feel the interaction level is so much higher than the classroom.ò 
 
39% used SI Ó5 times. 
87% were satisfied with SI. 
 -2008 Graduating Student Survey 

 
 ñMost SI instructors are studentséspeak in our termséhelp us understandéconvert 
the definitions.ò 
 
 
 

Additional Benefits and Outcomes of the SI Program 
 
For students 
¶ Students who may not seek assistance from their professor still have a source for 

assistance so they can perform well in the class.  SI sessions provide more in-depth 
exploration of course material for which there may not be sufficient time in class. 

 
¶ Students benefit from developing study partnerships that can be maintained beyond 

the completion of the class. 
 
For Professors 
¶ Professors whose courses include SI are particularly aware of studentsô needs and 

work closely with the SI Leader to help students succeed in the course. 
 
For Utah State University 
¶ SI data provides evidence that the program is an important component in retaining 

first year students 
 
¶ SI provides support to students in pre-major core classes, which promotes increased 

passing grades and reduced course withdrawals.  Improved course grades promote 
entry and retention in college major programs. 

 

 

FACT! 
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Supplemental Instruction Leader 
Position Agreement 

 
1. I have been hired as an SI Leader for a respected academic support program at Utah State University.  I report to 

the Director of the Academic Resource Center, who is responsible for hiring and program management.   
 
2. I will keep my language and dress appropriate and non-offensive and represent the ARC in a professional manner 

on and off campus and when using any social media.  I have read the position description on the reverse side of 
this agreement and agree to perform the position responsibilities.   

 
3. I agree to the following: 

¶ I will attend all lectures for my class.  If I have to miss a lecture due to an emergency, I will immediately 
notify my course professor by the means most likely to reach him/her. 

¶ I will attend on time all mandatory training, observation conferences with my Coordinator, and other required 
SI meetings. 

¶ I will be prepared for all of my SI sessions and be in the correct classroom on time and with all necessary 
materials. 

¶ I will ensure that I understand what my students need to learn and what they find most challenging so that I 
review appropriate material in my SI sessions. 

¶ I will show respect and courtesy to all of my students.  I will support the course professor and will not criticize 
him/her.  I will discuss any concerns with him/her directly and in private. 

¶ I will submit time cards and attendance rolls on time.  Failure to submit these items by due dates will result in 
withholding of pay for that period.  Failure to follow through with administrative tasks may result in 
withholding of a pay raise or a decision to not continue my employment in the following semester.  

¶ If I have to cancel an SI session due to an emergency, I will contact the ARC at 797-1128, email my students 
and professor, and post a notice at the classroom.  I understand it is my responsibility to ensure that students 
are notified. 

 
4. I understand that this position is for one semester and renewal is determined based on available course, my 

performance evaluations, and program budget.   
 

5. Excused absence policy 
 I understand it is important to avoid absences and lateness.  An excused absence is when the Director or 
Program Assistant and professor and students receive advance notice (the day before) that I will be absent or 
late.  If an emergency prevents advance notice, I will call as soon as I am able.  I agree that: 

¶ I am permitted no more than three excused absences each semester.  Excused absences in excess of 
three may result in termination. 

¶ Excused absences are required for the following situations: 
o Missing an SI training, SI session, lecture class, or scheduled observation/evaluation conference with 

my Coordinator.   
o Arriving to an SI training or SI session more than ten (10) minutes late.   
 

6. Unexcused absence policy 
 I understand that more than two unexcused absences may result in termination.  The Director will talk with 

me after any unexcused absence to remind me of this agreement and my responsibilities. 
 
Employee Confidentiality Statement.  As an employee of the Academic Resource Center, I may have access to 
confidential information such as grades, test results, student progress in class, and similar data.  I may also have 
verbal or written communication with ARC staff, instructors, or academic advisors that must be kept confidential.  I will 
not use any student information I am authorized to have access to for any purpose other than SI, both during and 
subsequent to my employment.  I will delete all student email lists or other electronic groups used for SI at the end of 
each semester. To accept employment in the Academic Resource Center is to accept the responsibility of preserving 
the confidentiality and appropriate use of any and all information.  Failure to adhere to these guidelines will result in 
immediate termination of my employment. 
 
I understand and agree to all requirements, policies, and expectations stated in this position agreement. 
 
Print Name __________________________________________________ 
 
Signature _______________________________________________Date ____________________________ 
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Supplemental Instruction Leader 
Job Description 

 
Minimum Qualifications 
1. Completed the course for which you are applying and one additional relevant course.  

Preference is given to students who completed the course at USU and have a declared major or 
minor in the subject or related discipline. 

2. Received at least an A- in the course. 
3. Minimum USU GPA of 3.3. 
4. Attended at least two semesters of college. 
5. Demonstrates excellent communication and interpersonal skills. 

 

Specific Responsibilities 
 
Time Commitment 8-10 hours per week 
1. Attend all class sessions. 
2. Spend at least one hour planning for each SI session held. 
3. Conduct 2 one-hour SI sessions during the week (Monday-Friday) 4:30 p.m. ς 8:30 p.m. 
4. Attend weekly trainings each semester you are employed. 
 
Responsibilities in Class 
1. Take thorough notes of all lectures. 
2. Advertise SI to your class regularly and motivate students to attend SI. 
3. Communicate with the professor about SI sessions, as needed. 
4. Administer mid-term and end-of semester evaluations. 
 
Responsibilities for Planning 
1. Use planning forms to prepare organized, effective SI sessions. 
2. Incorporate collaborative and active teaching methods and learning activites. 
3. Create study materials to aid students in learning course material. 
4. Use the SI manual and website resources to increase the effectiveness of your SI sessions. 
 
Responsibilities During SI Sessions 
1. Take roll during each SI session. 
2. Create a comfortable, respectful learning environment during SI sessions. 
3. Ensure students actively participate in the learning process. 
4. Teach study skills such as textbook reading, note taking, test preparation, and test taking skills. 
5. Use a variety of teaching methods; implement ideas learned during SI training. 
 
Responsibilities as an Employee of the SI Program 
1. Attend all training meetings on time and actively participate. 
2. Meet with and communicate regularly with your SI coordinator, including participating in 

observation and evaluation feedback meetings. 
3. Submit attendance rolls and time cards each pay period and month by established deadlines. 
4. Administer mid-semester and end -of-semester student evaluations. 
6. Adhere to all policies and procedures of the SI Program. 
7. Evaluate your coordinator and the SI Program. 
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How is an SI Leader Different than a UTF? 
 
There are various types of classroom or academic support provided by undergraduate 
students.  Examples of such assistance include: SI Leader, Undergraduate Teaching 
Fellow (UTF), Rhetoric Associate (RA), Undergraduate Teaching Assistant (TA), and 
Peer Mentor. 
 
Supplemental Instruction is designed to directly support students by regularly helping 
them learn course material, prepare for tests, and learn effective study strategies.  SI 
Leaders do not provide classroom support to the professor such as grading and 
maintaining course BlackBoard sites.  They also do not typically provide support for labs 
or writing papers. 
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SI Leaders (SIL) 
 
 

Attend class, take notes, and complete 
assigned readings 
 
Conduct twice weekly review sessions 
and additional test reviews before major 
exams 
 
Required weekly training to learn 
effective teaching methods and active 
learning strategies 
 
Demonstrate effective study strategies 
 
Weekly coordinator group meetings to 
share ideas and discuss concerns 
 
Coached and evaluated 3-4 times each 
semester by SI Coordinator 
 
Required to administer student 
assessments to evaluate program and 
SI Leader 
 
Not allowed to be involved with grading 
or preparation of tests to avoid conflict 
of interests 
 
 

Undergraduate Teaching Fellows 
(UTF) 

 
Optional or not expected 
 
 
Typically provide only classroom 
support; may hold test reviews; handled 
differently by each professor 
 
One time orientation; no formal training 
in teaching or learning strategies; 
handled differently by each professor 
 
Not applicable 
 
Not applicable 
 
 
No formal process; handled differently 
by each professor 
 
Evaluated once by professor 
 
 
 
May help professor with grading, 
preparation or review of tests, 
assignments, and papers 
 

 
 

SI Leader Code of Ethics 
 
The following Code of Ethics has been adopted to guide the actions of SI leaders hired 
by the Academic Resource Center: 
 
1. Subject knowledge and proficiency have top priority in my job.  I will maintain and 

improve my knowledge of all course material for my SI class.   
 
2. I will manage personal concerns and outside distractions so as not to affect my 

teaching quality. 
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3. I will acknowledge lack of knowledge or skill and will seek assistance from my 
professor, SI Coordinator, SI Director, and/or SI Program Assistant. 

 
5. I will accept students as they are, without statements of judgment.  This includes 

managing my non-verbal communication to demonstrate respect and acceptance. 
 
6. I will not impose my personal values, belief system, or lifestyle on students. 
 
7. I will never do a studentôs work, provide my class notes or other course materials 

not authorized for distribution in an SI session, assist with course exams, or 
privately tutor any students in my SI class. 

 
8. I must not engage in any activity that would create a role conflict.  Students must 

perceive me as not having undue influence on their grades.  I understand I cannot 
grade exams or assignments; preview class tests; or have any knowledge of 
studentsô grades except as they share with me.    

 
9. I will maintain confidentiality and privacy of all students as described in the 

Confidentiality Statement below. 
 
11. I will never act in the role of academic advisor.  If student ask if they should stay in 

or drop a class, I will refer them to their academic advisors. 
 
 

REMEMBER 
Employee Confidentiality Statement: As an employee of the Academic Resource 
Center, I may have access to confidential information such as grades, test results, 
student progress in class, and similar data.  I may also have verbal or written 
communication with ARC staff, instructors, or academic advisors that must be kept 
confidential.  I will not use any student information I am authorized to have access to for 
any purpose other than SI, both during and subsequent to my employment.  I will delete 
all student email lists or other electronic groups used for SI at the end of each semester. 
To accept employment in the Academic Resource Center is to accept the responsibility 
of preserving the confidentiality and appropriate use of any and all information.  Failure 
to adhere to these guidelines will result in immediate termination of my employment. 

Professionalism 
 
Professionalism is appropriate workplace behavior that promotes positive interactions 
among students, professors, other SI Leaders, and the SI Program staff.  Your behavior 
has a direct effect on the reputation and success of the SI program. 
 
Model appropriate classroom behavior.    

¶ Dress in clean, modest, non-offensive ñstudent casualò dress.   

¶ Keep your cell phone off during sessions and class.  

¶ Focus on students and avoid disruptions and interruptions.  
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Maintain appropriate relationships with students in the class. 

¶ Do not date any student in your SI class during the time you are the course SI 
leader. 

¶ Do not privately tutor any student in your SI class or run study groups other than 
your weekly SI sessions. 

 
Build an atmosphere of belonging and caring in your sessions.   

¶ Show respect for students by learning their names and getting to know them.   

¶ Acknowledge student questions and responses, showing respect for their effort 
during sessions, regardless of their proficiency with the material.   

 
Be dependable.   

¶ Use the SI semester calendar included in the Appendix of this manual to meet all 
training and administrative obligations and deadlines. 

¶ If you have to miss or cancel a review session, make sure you follow the 
procedures in your Position Agreement to notify students and SI staff in advance.  

¶ Keep scheduled appointments with your Coordinator or other SI staff. 

¶ Attend all required training sessions. 

¶ Be on time to training, your SI class, and your SI sessions.  
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Supplemental Instruction (SI) Leader Training Sexual 
Harassment Prevention Education 

 

As an SI leader and employee of Utah State University, you are expected to understand and 

abide by the policies regarding sexual harassment.  Through this case study, you will be able to 

explore the behaviors of a student and SI leader to determine if sexual harassment has occurred.  

In class, you will engage in a discussion with other SI leaders and a representative from the USU 

Affirmative Action/Equal Opportunity Office. 

 

Directions: 

 

1.  Read the two AA/EEO and Sexual Harassment Prevention handouts in the Appendix of your 

SI Manual.  This information will allow you analyze the case study. 

 

2.  Read the case study and prepare your responses to the discussion questions that follow.  

These will be discussed during a debate with other SI leaders, facilitated by an employee from 

the USU AA/EEO office. 

 

Case Study:  Luke, an SI leader and Cheryl, a student 

 

Luke considered himself a decent SI Leader. He didnôt spend days preparing for his sessions, but 

he did a little more than average. He was always early to sessions, ready to answer the questions 

of the eager students who were trying to get help on their physics homework before he started SI. 

He was pretty excited about this new semesterôs batch of students; after the first couple of 

sessions, he had gone home to find that quite a few had added him on Facebook. That was a 

good sign. It meant that they trusted him. And that his jokes were working!  Overall, he was glad 

to have the reassurance.  

 

As basketball season drew near, Luke was dutifully posting a truly splendid sports article to his 

Facebook wall, and he noticed that his SI students were enjoying and commenting on the posts.  

Based on their feedback, he began including sports trivia occasionally as a warm-up for session. 

As the ice continued to melt between Luke and his students, some students began opening 

Facebook chats with him, asking questions about material from class. He really felt good about 

being able to help them on the fly like that, so he encouraged them to speak up if they ever had 

questions and promised that he would do his best to answer them.  

 

One evening, he was looking at his news feed and noticed that one of his students was 

mentioning SI in a conversation with another student. She had told the other girl that the only 

reason she was going to SI was because Luke was ñsuch a hottie.ò He decided reacting would be 

pretty harmless and added his own comment to the post: ñHa ha LOL well, whatever it takes to 

get students to SI.ò Within seconds, one of the students, Cheryl, had already liked his comment 

and put a ñwinkyò face after it.  

 

As the semester went on, Luke found himself really enjoying SI.  Not only did his students like 

him, but some of them thought he was attractive.   He couldnôt figure out why, but he had never 

noticed how cute Cheryl was before. She always dressed nicely and her perfumeðit was magic. 
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He started seeing her around campus more, at the bookstore, the Quadside, and even a couple of 

times in the gym.  Heôd joke with her and sometimes compliment her on her clothes.  Pretty soon 

he noticed that Cheryl was always at the gym when he was. He didnôt really mind, she was cute, 

but whenever he glanced over she was already looking at him and would hold his gaze.  It made 

him feel pretty uncomfortable.  One night before session, Cheryl came up to him when he was 

getting a drink at the water fountain.  She was uncomfortably close when he stood up to say ñhiò.  

To relieve his nervousness, he jokingly asked her if she was following him. ñWhy wouldnôt I?ò 

She laughed and put her hand on his arm and said, ñYouôre cute.   And I like seeing you in the 

gym when you work out.   Itôséinspirational.ò  With that, she walked away.  ñThat 

wasédifferent...ò  he thought.  Sheôs cute and all, but ..reallyò? 

 

After that, Luke started feeling really awkward with Cherylôs behavior in SI sessions and at the 

gym; it felt intrusive and uncomfortable.  In sessions, she sat on the front row and laughed too 

loud at his jokes. When he passed by her to help a group nearby, he noticed that she had doodled 

his name on her paper. She was always blurting out the answers to questions before he could call 

on someone else. What he once thought was cute was now distracting and frustrating. The worst 

part was that the other students were beginning to notice.  When he spoke to her, they were more 

attentive and watching as if something was going on, which really made him uncomfortable.  

Pretty soon, conversations started popping up all over Facebook about their ñrelationship.ò Luke 

didnôt know what to do. He couldnôt ask her to stop coming, and he didnôt want to be rudeðbut 

something had to change and fast if he wanted his sessions to be good and not lose his credibility 

and trust of the other students.   

 

Discussion Questions 

 

1. Can either Luke or Cherylôs behavior be considered sexual harassment?  Use the criteria 

defined in the AA/EO handout to support a ñyesò or ñnoò answer. 

 

2. What are your recommendations for Luke (before, during, and after the behavior he found 

uncomfortable)? 

 

3. What is the responsibility or liability of the Academic Resource Center in this situation? 

 

4. How can social media influence sexual harassment liability for an SI leader? 

 

5. How would your position change if Cheryl was a student from another country? 
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